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ABSTRACT

Critical pedagogy has its origin in critical theory of the Frankfurt School and the work of Brazilian

thinker Paulo Friere. The critical pedagogy is a transformative approach in Education. It is the a pproach

based on political act like Democracy and Social Justice. The students are given freedom to put forward

their opinion and interact with the teacher to understand not mere the concept of subjects but the

social, political, economic and historical mechanism too and develop the ability to think critically to
bring positive changes in the prevailing society. Paulo Friere for the first time brought the application
of concept of critical theory in Education, It is well depicted in his work’ the Pedagogy of Oppressed..

Beside this, he also opposed the banking system of Education in which the teacher deposits or transmits
the knowledge in the mind of learners and the learners neither do anything with the knowledge mere to
collect and organize them. Friere emphasised on critical thinking based Education system whcr; Hw_
Oppressed alsoget equal chance to participate in the two way teaching learning process. I]'}-(’.‘:l[?(-‘f“z't’"l)_!:
few criticisms to critical pedagogy, it is an important instrument in our hands with which we can have
the ability to transform this society.
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CHM Theory is a school of thought that stresses the reflective assessment and L.I‘lt’lt]jtl: 0

50clety and culture by applying knowledge from the social sciences and the humanities-

. N istories: the
ﬁrs?s A term, Critical Theory has two meanings with different ongl‘n.s.‘?nd :-l}i:;eby oy
“Niginated in sociology and the second originated in literary criticism, )
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CRITICAL THEORY AND EDUCATION

Critical theorists have widely credited Paulo Freire for the first applicati

Theory towards education. They consider his best-known work, Pedagogy of H..w o& Critica)

seminal text in what is now known as the philosophy and social B,W,.mamnn_ mma.,.ﬂ_m
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liberation, does not become the prisoner of a circe of
o imprisoned. On the contrary, the more radical the
the more fully he or she enters into reality so that, knowing it better, he or she
can better transform it. This individual is not afraid to confront, to listen, to see the world
unveiled. This person is not afraid to meet the people or to enter m:ﬁ dialogue with them
This person does not consider himself or herself the proprietor om. history or of all people
o_‘m._m__._umwmno_‘o.:rm oppressed; but he or she does commit himself or herself, within

history, to fight at their side.

person is,

_ Paulo Freire, Pedagogy of the Oppressad
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pAULO FREIRE AND THE ROLE OF CRITICAL PEDAGOGY

dagogy isa teaching method that aims to help in challenging and actively =

Critical pe
rm of social oppression and the related customs and beliefs It is 3 §
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theory and practice which serves to let pupils gain a critical awareness. Cntical p

a type of pedagogy in which criticism of the established order and =
essential. Critical pedagogy wants to question society in its understanc
education has. From this point of view, social Q.:E:,m is necessary if one
upbringing and education that contributes to the reproduction of inequality

An important key concept in this is emancip
e social relations, which critical pedagogy is committed to ¢
With this mode of critique we want students to see clearly ¢
arose in a certain historical context
ade social processes. Upon becoming aware of
eel like a manipulable object anvmore

ntly political, and any kind of
Fjustice and equality
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According to the critical pedagogy, education is inhere
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pedagogy should be aware of this fact. A socialand e

should be the basis for any kind of education. The liberation from oppression and human
suffering should be an important dimension in education.
mancipatory change as well
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v, criticized the traditional education method of simply it
{ = simply depositing knowledg
wﬁ called the “banking concept of education”; which only strengthens the mmnmwmﬂ. OF What
Instead of communicating with the students, the teacher gives deposits which s, m.a Order,
have to patiently receive. They are not considered as able to do more than to o e student,
accumulate the deposits. rganize ang
This “banking” concept is the reflection of the dichotomous oppressive O
in: the teacher knows everything and the students know nothing, the teacher EEM tive
the students are being thought, the teacher talks and the students listen obedieng ; Mﬂm
success of this method depends on the willingness to swallow. Those who are nat ,.:ms ,m
cram themselves with deposits remain ‘undeveloped”. gto
Freire looked for a method that is conscientizing and thus comes to the basic principle of
his educational theory: Education can never be neutral, it is either an instrument of liberation
or an instrument of domestication. In the preface of the Pedagogy of the Oppressed:
n process. Education either functions as an instrument which

“There is no neutral educatio . :
is used to facilitate the integration of generations into the logic of the present system and
bring about conformity to it, or it becomes the ‘practice of freedom’, the means by which

men and women deal cri lity and discover how to participate in the

transformation of their world.”
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Learning is not ‘eating’ of false words, it is not programming, learning problematizing by

raising guestions. The subject matter is the life situation of the pupil.

CRITICAL PEDAGOGY IN THE CLASS

Educators on all levels should ask themselves if their assignment is only transferring

knowledge to their pupils/students. Only training the labour force that will engage in material

and service _unoa_._n_monu The answer to these questions could be a dividing line between

traditional and critical pedagogy. The former may conclude that there is nothing more than
knowledge transfer and skills training that are parts of an educator’s assignment and role.
The later will recognize something more that belongs to its assignment (Giroux & Giroux,
2006).

Following few strategies can be adopted to implement beritical pedagogy in the classroom:

ng of “own words” with which the individual

1 only happen by the speaki ,
. reality and change it.

it is the only way to get the understanding of this
hat maintains the system, Freire proposes

(coming to consciousness) as a .«.,cm__.

s Teachers must show respect towards their students and welcome their ideas.

e Produce democratic environment in the classroom, where the students feel free to ask
any question and put forward their opinion.

e Not mere transmit or deposit the knowledge in the mind of leamners rather indulge in
some sort of healthy discussion.

e Indulge in some kind of small researches or project work with the students based on
academics, social and political consequences.

e Create a classroom where the teachers and students try to understand and learn from
each other.

¢ In addition to the subject content the students are helped to understand the working
mechanism of the society. They should be helped to get the general idea of historical,
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CHALLENGES IN IMPLEMENTING

* Not having clear model for implement

3. 1 ; H '(I
e Its abstract nature not much practical application

el b ) i in an action at .
: : .tem critic than engaging a Micr
It mainly focuses on a macro level system ¢ 0

level in a classroom reality.
Teachers are not well versed with the concept itself and also not well prepared tq,

critical pedagogy. .
* Also difficult to implement due to examination ridden education system.

* Impossible to cover the syllabus within the given time period.

* Over crowded classrooms.

CONCLUSION

Irrespective of certain criticism and challenges faced by critical pedagogy there is a lots of
potential in it to make the teaching - learning active and interactive process and transform
the students from being a passive listener to active participant thus make the teaching learning
process more effective and fruitful. The individual is made so conscious that he or she adapt;
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